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Dept. o f  Soc ia l  Work 
Some Notes on a Student Research Workshop on "Biography Analysis.  
I n t e r a c t i o n  Analysis,  and Analysis of  Social  Worldsn 
This paper w i l l  be p r e t t y  much down-to-earth: we w i l l  o f f e r  some remarks 
about our  experiences w i t h  a student workshop (1) on q u a l i t a t i v e  s o t i a l  
research i n  which some emp i r i ca l  s tud ies  (diploma theses and 
doc to ra l  theses) w i t h i n  the  f i e l d s  o f  biography ana lys is ,  ana l ys i s  of  
soc ia l  wor lds and i n t e r a c t i o n  ana l ys i s  have been produced. We won' t  
e x p l i c i t l y  deal w i t h  the abduct ive l o g i c  under ly ing  q u a l i t a t i v e  research 
charac ter ized by a complex and continuous i n t e r p l a y  o f  general and case 
s p e c i f i c  considerat ions;  and we n e i t h e r  want t o  sound normat ive no r  s t r i c t l y  
d i d a c t i c  ("That 's how q u a l i t a t i v e  research should be done o r  taught" ) .  
The aim i s  modest: We want t o  g i ve  you some impressions o.f the o r  an iza-  
t i o n a l  contex t  and the a rc  o f  work ( t o  use a term of Anselm Str*, 
o f  q u a l i t a t i v e  research p r o j e c t s  of  students who have been supervised by 
us. We be l i eve  t h a t  a desc r i p t i on  o f  these features  t h a t  have emerged over 
the l a s t  s i x  years cou ld  con t r i bu te  t o  a discussion o f  general and s p e c i f i c  
i n t e r a c t i o n a l  and sequent ia l  c h a r a c t e r i s t i c s  o f  q u a l i t a t i v e  research work. 
And we regard  a comparative i n v e s t i g a t i o n  o f  t h e  ac tua l  work as a pre-  
r e q u i s i t e  f o r  s p e l l i n g  ou t  and v a l i d a t i n g  an emp i r i ca l l y  grounded ep i s te-  
mology. 
F i r s t  we want t o  s t ress  t h a t  we don ' t  d i s t i n g u i s h  between students and 
researchers i n  any p r i n c i p a l  terms. We look  a t  them as beginning researchers 
who study i n t e r e s t i n g  phenomena, c o l l e c t  valuable data and have some 
i n t e r e s t i n g  i nves t i ga t i ons  t o  o f f e r  t o  the comnunity o f  s o c i a l  s c i e n t i s t s .  
Of course, when s t a r t i n g  t o  work w i t h  them one has t o  make e x p l i c i t  many 
cons idera t ions  which are  taken f o r  granted w i t h i n  the  research work of 
mature s c i e n t i s t s .  But a t  the same t ime i t  i s  e x a c t l y  the  constant necess i ty  
t o  e x p l i c a t e  and discuss features  o f  q u a l i t a t i v e  i n q u i r i e s  when g ~ i d i n g  
the s tudents '  research work and when confronted w i t h  the students s p e c i f i c  
s t y l es ,  strengths,  and weaknesses i n  secur ing and ana lyz ing q u a l i t a t i v e  
data, which i s  a s t r a t e g i c  oppo r tun i t y  f o r  sharpening one's senses regard ing 
the t h e o r e t i c a l  and n~ethodological  grounds o f  one's own approach. 
Most o f  the students we are  working w i t h  are  n o t  soc io logy studmts proper. 
bu t  s t~ ide r t t s  o f  soc ia l  work and former ro fess iona l s  (most ly s o c i a l  workers. 
but  a l s o  teachers, m i n i s t e r s  and others! who re turned t o  the  u n i v e r s i t y  
f o r  a post-yraduate study o f  "supervis ion"  (a type o f  counse l l i ng  t h a t  has 
developed i n  ded l ing  w i t h  obs t i na te  and recu r r i ng  problems o f  p ro fess iona l  
p rdc t i ces  ( c f .  Schiitze 1984a)).This has no t  been a ser ious obstac le ,  because 
most o f  these students learned considerable b i t s  o f  soc io logy i n  the course 
o f  t h e ~ r  p l - e s e ~ ~ t  and/or former s tud ies ,  and they p a r t i c i p a t e d  i n  systemat ic 
sel i~ inars on var ious types o f  q u a l i t a t i v e  soc ia l  research conducted by US 
( i ) - iheu<Tkshop o f  q u a l i t a t i v e  s o c i a l  research was s t a r t e d  s i x  years ago. 
I t  was set  up by F l - i tz  Schiitze and has been main ly  organized by 
Gelhard Rie~nann i n  the  l a s t  two and a h a l f  years. I n  runn ing the 
W O I . ~ S ~ I O ~  we art! being ass i s ted  by Thomas Reim, D ie te r  N i t t e l .  and 
Peter Straus who ho ld  degrees i n  sociology, educat ional  science and 
s o c i a l  work, r espec t i ve l y .  
every academic year. I n  add i t ion ,  e x a c t l y  these s tudents  c a r r y  w i t h  them 
a r i c h  knowledge o f  soc ia l  s i t ua t i ons .  and - having d e a l t  w i t h  many 
" soc ia l  cases" i n  t h e i r  p r a c t i c a l  s tud ies  o r  p ro fess iona l  work s i t u a t i o n s  - 
they are  f a m i l i a r  w i t h  the a t t i t u d e  o f  c a r e f u l l y  scrutinizing the 
dynamics o f  ( c o l l e c t i v e  o r  i n d i v i d u a l )  s i n g l e  cases and the r e l a t e d  
emp i r i ca l  documents. h n g  the things they have no t  p r e v i o u s l y  acqu i red 
are  a n a l y t i c a l  d istance, techn ica l  s k i l l s  f o r  q u a l i t a t i v e  s o c i o l o g i c a l  
ana lys is ,  the  pat ience fo r  step-by-step work i n  conduct ing a research 
p ro jec t ,  and the s e n s i t i v i t y  f o r  mistakes a t  work i n  l ook ing  a t  and i n t o  
cases (because t h e i r  former p r a c t i c a l  analyses always had t o  be sho r t -  
hand and p inpo in t i ng ,  fad ing ou t  o f  awareness the dubious features  o f  
many procedures and assumptions). I t  i s  as ton i sh ing  how much o f  e x a c t l y  
these v i r t u e s  and c a p a b i l i t i e s  they acqu i re  du r i ng  t h e i r  p a r t i c i p a t i o n  
i n  the  research workshop, al though o c c a s i m l l y  i t  i s  p a i n f u l  f o r  
them t o  undergo subs tan t i a l  i d e n t i t y  changes due t o  t he  f a c t  o f  becoming 
aware o f  the i n t r i c a c i e s  o f  n a t u r a l i s t i c  i n q u i r i e s  i n t o  the  dynamics 
o f  s i n g l e  cases. Of course t h i s  has consequences for  t h e i r  l a t e r  work 
r o u t i r ~ e s  as pro fess iona ls .  Admit tedly, in l a t e r  work s i t u a t i o n s  as p ro fess io -  
n a l s  they again must conduct shorthand analyses o f  s i n g l e  cases as r o u t i n e  
procedures. But  then they w i l l  be aware o f  the many p r o c l i v i t i e s  t o  make 
mistakes; they w i l l  know, when i t  w i l l  be necessary t o  s tep  back and s t a r t  
an e x p l i c i t  ana lys is ;  and they w i l l  be capable o f  conduct ing f u l l - s c a l e  
case analyses us ing bas i c  t heo re t i ca l  ca tegor ies  and research procedures 
o f  q u a l i t a t i v e  sociology. 
We a l s o  consider i t  as an advantage t h a t  o f t e n  ou r  s tudents  develop t h e i r  
i n i t i a l  research i n t e r e s t s  i n  r e f l e c t i n g  about t h e i r  own ver  r e a l  p ro-  
fess iona l  experiences ( o r  experiences du r i ng  t h e i r  p ro fess i  o i a l  soc ia l  i- 
za t i on )  and t h a t  they have a d i r e c t  access t o  the f i e l d s  they want t o  
study. A recent  example: A p r i e s t  has probably b e t t e r  chances t o  mo t i va te  
o ther  p r i e s t s  t o  t e l l  t h e i r  l i f e  s t o r i e s  than a s o c i o l o g i s t  ( c f .  Heidemann 
1986). Of course, the  b iograph ica l  r e l a t i o n s h i p  o f  the  students t o  t h e i r  
former f i e l d s  of  p ro fess iona l  p rac t i ce  a l s o  provides f o r  son- d i f f i c u l t i e s  
o f  conduct ing research w i t h i n  e x a c t l y  these areas. Many mundane assumptions 
about phenomena t o  be s tud ied  have t o  be l i v e {  up, and sometimes the 
phantasized i n t e r a c t i o n  o f  the student wi h t e ac to rs  w i t h i n  the research 
f i e l d  under study (which gene ra l l y  must be seen as conducive t o  genera t ing  
emp i r i ca l  quest ions and theo re t i ca l  assumptions) gets i n o r d i n a t e l y  i n tens i ve  
( i . e .  leads t o  extreme anger, disappointment, p r a c t i c a l  c r i t i c i s m  o r  
even t o  touches o f  a depressive mood). But coping w i t h  and overcoming those 
c r i s e s  resul ts i n  powerful  personal developments of the  students i n t o  the 
inner  s t a t e  of  a n a l y t i c a l l y  minded and e m p i r i c a l l y  s e n s i t i z e d  soc io log i ca l  
researchers. The newly acqu i red s e n s i b i l i t i e s  and a n a l y t i c a l  s k i l l s  are 
soon used f o r  autonomous research work, and l a t e r  on they enable our former 
students - back t o  pro fess iona l  work - t o  see more and more p r e c i s e l y  than 
many o the r  p r a c t i t i o n e r s .  Our p o s i t i v e  experience of  teaching research t o  
students who worked as pro fess iona l  p r a c t i t i o n e r s  o r  undergo s o c i a l i z a t i o n  
i n t o  a p ro fess ion  i s ,  o f  course, not  new. For many years Anselm Strauss 
t r a i n e d  nurses t o  become q u a l i t a t i v e  soc ia l  researchers alongside w i t h  
students o f  sociology. The way we have organized our workshop has been 
deeply in f luenced by our  experiences w i t h  a research team and a research 
seminar o f  Anselm Strauss. 
While there are  many s i m i l a r i t i e s  i n  teach ing q u a l i t a t i v e  research, e.g. 
procedures o f  biography ana lys is ,  t o  students i n  general  ( regard less  
o f  t h e i r  d i s c i p l i n a r y  a f f i l i a t i o n ) .  our  remarks i n  the l a s t  two para-  
graphs a l ready revea l  something o f  what we t h i n k  i s  d i s t i n c t i v e  f o r  
students o f  soc ia l  work and supervis ion:  e s p e c i a l l y  t h e i r  " na tu ra l "  
leaning towards case ana lys is ;  the  development o f  t h e i r  themes o u t  o f  
p rac t i ca l ,  p ro fess iona l  involvements; a d i r e c t  access t o  the  f i e l d s  
which they want t o  do research on; and the consequent ia l i t y  o f  t h e i r  
extended research experience f o r  l a t e r  pro fess iona l  p r a c t i c e  w i t h  
c l i e n t s .  When we compare them w i t h  soc io logy students i t  seems t o  us 
t h a t  the l a t t e r  ones a l so  have spec ia l  s t rengths  and "hang ups". (We 
have had and s t i l l  have experiences w i t h  teaching and superv is ing  
sociology students, too.) Sociology students might  f i n d  i t  e a s i e r  t o  
locate  t h e i r  p a r t i c u l a r  q u a l i t a t i v e  study w i t h  regard  t o  s o c i o l o g i c a l  
paradigms. the  h i s t o r y  o f  t h e i r  d i s c i p l i n e ,  and the body o f  topical l 'y  
re levant  l i t e r a t u r e ;  and they might be q u i t e  sel f- conscious when 
approaching t h e i r  data (e.g., " I s  t h i s  a l e g i t i m a t e  i n t e r a c t i o n i s t  
question?", " I s  my a n a l y t i c a l  vocabulary r e a l l y  s o l i d l y  grounded 
i n  t h i s  p a r t i c u l a r  basic t heo re t i ca l  school o f  thought which I 
cla im t o  be adhering to?" ),  bu t  i t  i s  e x a c t l y  t h i s  l ack  o f  na i ve t6  
and t h i s  a s p i r a t i o n  towards seeming s o p h i s t i c a t i o n  which cou ld  t u r n  
out  t o  be a stumbl ing stone: i t  cou ld  discourage them and b l o c k  t h e i r  
c r e a t i v i t y  and w r i t i n g .  When working w i t h  soc io logy students we a l s o  
sometimes found a deva luat ion  o f  and a l ack  o f  pat ience f o r  ca re fu l  
descr ip t ions  ("Oh, i t ' s  just desc r i p t i ve !" )  which has a l ready been c r i -  
t i c i z e d  by Matthes 1983; a tendency towards o v e r l y  qu ick  and sometimes 
s l i g h t l y  ar rogant  coding (by making use o f  t r a d i t i o n a l  soc io log i ca l  
codes ) ,  i .e. ,  g i v i n g  i t  up t o  exhaust the  a n a l y t i c a l  p o s s i b i l i t i e s ,  
which i s  acconlpanied by a f a l s e  sense o f  secu r i t y ;  a d i s rega rd  f o r  
a concentrat ion on case analyses ("What can you l e a r n  from so few 
cases?") which der ives  from t h e i r  lack  o f  previous pro fess iona l ,  
p r a c t i c a l  experiences; and sometimes a problemat ic d is tance from 
t h e i r  informants and t h e i r  l i f e  circumstances which does n o t  he lp  
t h e i r  ana lys is .  
But. o f  course, i t  i s  d i f f i c u l t  t o  gene ra l i ze  i n  a few words s ince  
there are n ~ u l l i p l e  ways f o r  sociology students t o  develop t h e i r  
top ics  and t o  r e l a t e  t o  t h e i r  research; and we don ' t  c l a i m  i t  i s  more 
wortt~whi l e  t o  work wi tli students who a l ready had some p r a c t i c a l  
professional  experience. We j u s t  f i n d  i t  important t o  take the  
students '  respect ive  pro fess iona l  and educat ional  b iographies i n t o  
account so t h a t  one can ad jus t  one's teaching and superv is ing  t o  
t h e i r  spec ia l  s t rengths  and weaknesses. I t  i s  d i f f e r e n t  w i t h  so- 
c io logy  and w i t h  soc ia l  work students. And i t  makes good sense t o  
spend nore t ime t h i n k i n g  about teaching soc io log i ca l  research s k i l l s  
t o  former. present, and fu tu re  pro fess iona l  p r a c t i t i o n e r s .  When 
mentioning t h i s  we a lso  t h i n k  o f  the c l ose  r e l a t i o n s h i p  between 
Social Work und Chicago Sociology du r i ng  the twent ies and e a r l y  
t h i r t i e s :  i.e.. du r i ng  the phase i n  which impor tant  q u a l i t a t i v e  
case analyses were publ ished ( c f .  Carey 1975. Bulmer 1984). The 
h i s t o r y  o f  t h i s  r e l a t i o n s h i p  and i t s  f i n a l  d i s s o l u t i o n  (which 
probably had problemat ic imp l i ca t i ons  f o r  both  s ides) has s t i l l  
t o  be more c a r e f u l l y  researched. 
The basic idea o f  the student research workshop i s  t h a t  t he  c e n t r a l  proce- 
dures (no t  o n l y  o f  data c o l l e c t i o n  bu t  a l s o  o f  data ana l ys i s )  a re  comnuni- 
ca t i ve  ones. Biography ana lys is  l i k e  o t h e r  types o f  q u a l i t a t i v e  research. 
depends on var ious  comnunicative a c t i v i t i e s .  The informant i s  asked t o  
her o r  h i s  l i f e  h is tory ,and du r i ng  the course o f  n a r r a t i o n  shelhe i s  a l s o  i n -  
duced t o  descr ibe l i f e  s i t u a t i o n s  and t o  argue about sys temat ic  problems o f  h t ~ - 6 1  
h i s  l i f e  and the respect ive  r e l a t i o n s h i p  t o  her-  o r  h imse l f .  The researcher 
has t o  work on these comnunicative ma te r i a l s  net icu lous ly .  A t  f i r s t  she/he 
has t o  f o l l ow  the l i n e  o f  comnunicative representat ions o f  the in formant ,  
and t h i s  i s  b a s i c a l l y  organized i n  the sequent ia l  o rde r  s e t  by the i n f o r -  
mant. This s tep  o f  research i s  done w i t h i n  the comnunicat ive scheme 
o f  desc r i p t i on :  t he  researcher focusses on the rep resen ta t i ona l  p r a c t i c e s  
o f  the in formant  and descr ibes what i s  revea led about t he  course o f  expe- 
r i ences  o f  the informant and how i t  i s  revealed. This type o f  d e s c r i p t i o n  
i s  s t i l l  q u i t e  concrete. L a t e r  on the researcher has t o  compare p rope r t i es  
o f  d i f f e r e n t  phases o f  the  l i f e  h i s t o r y ,  and s t i l l  l a t e r  she/he has t o  
compare b iog raph i ca l  p rocesses -o f  one l i f e  h i s t o r y  w i t h  those o f  o thers .  
The researcher has a l so  t o  ask her-  o r  h imse l f ,  what she/he w i l l  l e a r n  
from the s t r u c t u r a l  d e s c r i p t i o n  o f  the i n te rv iew  i n  genera l  terms; t h i s  
research s tep o f  a n a l y t i c a l  abs t rac t i on  cons i s t s  of  f o rmu la t i ng  i n i t i a l  
general p ropos i t i ons  w i t h i n  the  con~nunicat ive scheme o f  argumentation. 
L a t e r  on the general  p ropos i t i ons  der ived from var ious  i n t e r v i e w  m a t e r i a l s  
a re  se t  i n t o  systemat ic r e l a t i o n s h i p s  t o  each o ther ,  and these r e l a t i o n s h i p s  
have t o  be exp l i ca ted  by genera t ing  a d d i t i o n a l  general  p r o p o s i t i o n s  o f  
asse r t i ons  and explanat ions .These a re  f u r t h e r  a c t i v i t i e s  w i t h i n  the  
comnunicative scheme o f  argumentation. 
Now: our  c e n t r a l  basic experience w i t h  our  workshop i s  t h a t  the c e n t r a l  
comnunicative a c t i v i t i e s  o f  q u a l i t a t i v e  data ana lys is ,  namely s t r u c t u r a l  
desc r i p t i on ,  a n a l y t i c a l  abs t rac t i on ,  c o n t r a s t i v e  comparison and f o l l o w i n g  
up the imp l i ca t i ons  o f  systemat ic re la t i onsh ips ,  can be i n t e n s i f i e d  by 
r e a l l y  enact ing  them v i a  comnunicative i n t e r a c t i o n  w i t h i n  a s o c i a l  group o f  
f e l l ow  researchers. Descr ib ing  something t o  one's f e l l o w  researchers i n  
face- to- face c o m n ~ ~ n i c a t i o n  i duces the o thers  t o  c o n t r i b u t e  t o  the descr ip-  
t i o n ,  t o  revea l  biases i npe rspec t i ve  i n  a f i r s t  d e s c r i p t i o n  (e.g..a tendency 
o f  the  researcher t o  take the  &ring of the  informant a t  face va lue o r  t o  
f o r ce  a ca tego r i a l  understanding on i t  which i s  n o t  grounded w i t h i n  the 
formal fea tures  o f  the p resen ta t i ona l  p rac t i ces  o f  the  i n fo rman t )  and t o  
de tec t  holes w i t h i n  the sequent ia l  l i n e  o f  desc r i p t i on .  The fo rmu la t i on  o f  
p ropos i t i ons  o f  general p rope r t i es  o f  the case induces the  o t h e r  group 
members t o  quest ion  them o r  even t o  formulate coun te rp ropos i t i ons ,  and 
t h i s  working o f  the  communicative scheme o f  argumentat ion leads t o  a 
cons iderab le  densi f i c a t i o n  o f  the r e s u l t s  o f  a n a l y t i c a l  abs t rac t i on .  cont ra-  
s t i v e  comparison, and b u i l d i n g  o f  t h e o r e t i c a l  models. Of course, n o t  the 
whole process o f  a p a r t i c u l a r  data ana l ys i s  can be accomplished by r e a l  
i n t e r a c t i o n  w i t h i n  the research group. I t  would be too  time-consuming. and i t  
would lead t o  the danger, t h a t  the student fee ls  t h a t  i t  i s  no longer 
he r /h i s  own research p r o j e c t .  8u t  the  conmunicative process should be 
enacted e x a c t l y  up t o  the p o i n t  where the dynamics o f  genera t ing  s t r u c t u r a l  
descriptions and o f  t he  o the r  comnunica t i v e  research a c t i v i t i e s  has been 
f i r m l y  es tab l ished.  This i s  n o t  on l y  s o c i a l i z a t i o n  i n t o  a s t y l e  o f  research, 
bu t  making use o f  the power o f  comnunicative schemes unde r l y i ng  q u a l i t a t i v e  
s o c i a l  research; i t  should be exhausted even by mature s o c i a l  s c i e n t i s t s .  (We 
b a s i c a l l y  learned about the p o t e n t i a l  imp l i ed  i n  open and focussed research 
comnunication from p a r t i c i p a t i n g  i n  a research team and research c lass  
o f  Anselm Strauss.)  I t  i s  ou r  content ion  t h a t  there i s  t he  quas i - l ega l  
p r i n c i p l e  o f  " o ra l  procedure", i . e .  t h a t  the c e n t r a l  cases and bas ic  
research steps should be a r t i c u l a t e d  and "heard': power fu l l y  lnvo lved i n  
q u a l i t a t i v e  s o c i a l  research. 
A student workshop o f  q u a l i t a t i v e  soc ia l  research should be organized i n  
such a way t h a t  i t  sets  f r e e  and f a c i l i t a t e s  the comnunicat ive resources 
o f  data ana lys is .  There should be the permanent oppot-tuti i  t y  t o  g ~ t  invo lved 
w i t h i n  the dynamics of  research i n te rac t i on .  This means t h a t  the students 
should w1.k toyether  i n  s n ~ l l  research groups, i n  which everybody i s  en- 
couraged and supported t o  s t a r t  i n te rac t i on .  I n  add i t i on ,  the s t ude r~ ts  
should r e r l i z e  the power o f  con t ras t i ve  co~nparisons and o f  genera t ing  
general ca tegor ies  which can be used i n  d i f f e r e n t  research p r o j e c t s  o f  
var ious substant ive  top ics  w i thout  f o r c i n g  them upon the emp i r i ca l  
. 
mater ia ls .  This can be provided fo r  by p u t t i n g  students together  who 
fo l low up d i f f e r e n t  substant ive research quest ions ( t he  p r i n c i p l e  of  t o-  
p i c a l  heterogeneity) and by arranging a j o i n t  meeting of  research graups 
i n  regu la r  i n t e r v a l s  i n  order t o  focus on general  bas ic  t h e o r e t i c a l  
and methodological questions and t o  share the experiences o f  work inq them 
through ( t h e  p r i n c i p l e  o f  arena debate). 
Our student workshop cons is ts  of  three i n t e r a c t i v e  small research groups. 
Each o f  them cons i s t s  o f  four t o  s i x  students who meet once a week f o r  th ree 
o r  f i v e  hours ( a l s o  usua l l y  &ring the semester-bleak). Each group meets 
w i t h  one o f  our  three co-workers who have ex tens ive  experiences w i t h  
q u a l i t a t i v e  research procedures themselves. They are  i n  charge o f  the 
work i n  t h e i r  groups, i.e.. they guide the p a r t i c i p a n t s '  mutual s t r u c t u r a l  descr ip t ions  o f  data, the discussion o f  t h e o r e t i c a l  memos and o the r  research 
steps. They s e t  up the schedule of  m e e t k g  i n  such a way t h a t  a t  the same 
time the norm o f  r e c i p r o c i t y  o f  the students' shar ing  o f  the research work o f  
each o the r  i s  f u l f i l l e d  on the one hand and the p o t e n t i a l s  o f  c o m n i c a t i v e  
i n t e r a c t i o n  f o r  the var ious research steps can be exhausted on the o the r .  
The co-workers t u t o r  the i n d i v i d u a l  students by continuously and spec i-  
f i c a l l y  conmenting on the progress and re ta rda t i ons  o f  t h e i r  work, they 
address thewmistakes a t  work" o f  the students and he lp  t o  overcome the 
emotional d i f f i c u l t i e s  connected w i t h  them. E.g., they exp l i ca te  weak 
po in ts  l i k e  the f a i l u r e  t o  ga in  conceptual d is tance from data,  the tendency 
t o  subsume data under suggestive, grand theo re t i ca l  categor ies t h a t  cannot 
r e a l l y  h granded i nda ta ,  t he  neg lec t  of  formal fea tures  o f  a t e x t  o r  the 
f a i l u r e  t o  take the mu l t i t ude  o f  perspect ives i n  the data i n t o  account; b u t  
they a l so  p o i n t  a t  strengths and progress, encourage the students t o  
t r u s t  i n  t h e i r  own a b i l i t i e s  if they doubt t h a t  they w i l l  ever make i t ;  
and they fee l  s a t i s f a c t i o n  when the students become more con f i den t  
and fee l  i t  i s  worth the e f f o r t .  
The person who i s  i n  charge o f  the whole research workshop takes turns  i n  
p a r t i c i p a t i n g  i n  the discussion o f  the three working groups and c h a i r s  a 
plenary meeting o f  a l l  members o f  the workshop which takes place every 
t h i r d  week. 
The funct ion  o f  t h i s  plenary meeting i s  t o  g i ve  overviews over research 
procedures and t o  focus on bas ic  research steps t h a t  can be found i n  any 
q u a l i t a t i v e  research p r o j e c t  (so t h a t  the  student researcher w i l l  be ab le  
t o  use her  o r  h i s  own research capac i t i es  on var ious research quest ions;  
t h i s  i s  extremely important f o r  a mature researcher as we l l  as f o r  a mature 
professional  who should be capable t o  conduct t hough t fu l  and c m t  s i n g l e  
case analyses), t o  discuss methodological problems and d i f f i c u l t i e s  t h a t  a re  
o f  espec ia l l y  ser ious  concerrlfor the work o f  a l l  "novice" researchers,  
and t o  g i v e  enough room f o r  the  repo r t  on and d iscuss ion o f  psycho log ica l  
and " l i f e  o rgan i za t i ona l "  quest ions r e l a t e d  t o  the  f i r s t  b i g  research work 
i n  one's l i f e .  Two very  important func t ions  o f  these "arena sessions" are  
the fo l lowing:  the  students should l e a r n  t h a t  most o f  t h e i r  tasks and 
problems are  s i m i l a r  and t h a t  they can t u t o r  each o the r  how t o  overconle 
- the r e l a t e d  d i f f i c u l t i e s ;  and the research supervisors should l e a r n  what 
so r t s  of  soc ia l ,  psychological  and l o g i s t i c  problems have appeared which they 
had not  expected themselves. 
The main i n s t r u c t o r  watches the i n t e r a c t i o n  processes w i t h i n  each o f  the  
research groups on a regu la r  base; sometimes he r e a l i z e s  b a r r i e r s  o f  i n t e r -  
a c t i o n  and r e l a t e d  research work, which the group i n s t r u c t o r  and the  group 
p a r t i c i p a n t s  d i d n ' t  r e a l i z e  because they are h v i l  "engrossed" i n  t h e i r  
i n tens i ve  c o l l a b o r a t i v e  research work. Then he wi fi caut ious1 J S t a r t  t o  
i n f l uence  the course o f  i n t e r a c t i o n  w i thou t  any open c r i t i c i s m ,  and 
l a t e r  onhe w i l l  work through the obstac les  t o  i n t e r a c t i o n  and research 
steps w i t h  t he  group i n s t r u c t o r  w i t h i n  a p r i v a t e  session o r  t o  e t h e r  w i t h  
the  o the r  group i n s t r u c t o r s .  These sessions o f  m t a - r e f l e x i o n  t resembling 
some b i t  the work of  superv isor  and supervisand - t h i s  we d i d  l e a r n  f rom o u r  
superv is ion  students!)  a re  extremely impor tant  f o r  the  constant  assessment 
o f  the q u a l i t y  o f  research work o f  i n t e r a c t i v e l y  working together  and 
o f  the teach ing- learn ing process. I n  add i t ion , they  a re  s t a r t i n g  p o i n t s  
f o r  r ev i s i ons  and amendments o f  teaching procedures - and sometimes even 
o f  the research procedures. 
The main i n s t r u c t o r  keeps h imse l f  informed about the development o f  the 
i n d i v i d u a l  students '  research, gets t o  know some b i t s  o f  the data which 
they b r i n g  i n  and looks  over and comnents on samples o f  s t r u c t u r a l  descr ip-  
t i o n s  and o the r  case s p e c i f i c  and comparative analyses. Th is  i s  always 
done on the base o f  r epo r t s  o f  the group i ns t ruc to rs ,  who normal ly  w i l l  
guide the research p r o j e c t s  q u i t e  autonomously. I n  l o o k i n g  together  on the 
ongoing research p ro jec t s ,  the  i n s t r u c t o r s  w i l l  s e n s i t i z e  each o t h e r  f o r  
the i n t r i c a c i e s  o f  the  r e l a t e d  soc ia l  processes o f  a rcs  o f  research work 
as w e l l  as o f  the i d e n t i t y  metamorphoses which the i n d i v i d u a l  s tudents  have 
t o  undergo du r i ng  these novel  experiences. Sometimes, besides the r e g u l a r  
course o f  group v i s i t s ,  the  main i n s t r u c t o r  i s  a l so  asked t o  p a r t i c i p a t e  
i n  the meetings when th ings  have becoa~e q u i t e  compl icated i n  terms o f  d i f f i ~ ~ l i  
t e x t  ma te r i a l s  o r  obstacles t o  genera t ing  t h e o r e t i c a l  niodels as w e l l  as i n  
terms o f  sociopsychological  d i f f i c u l t i e s  i n  group i n t e r a c t i o n  and t h ~  
i n d i v i d u a l  students' identity changes. Then - bu t  on l y  then - h i s  more a c t i v e  
c o n t r i b u t i o n  i n  organ iz ing  the work and group process can prore  t o  be 
h e l p f u l .  Dur ing the normal phases ot a s tudent 's  research p r o j e c t  he w i l l  
e xe r t  h i s  main in f luence v i a  the regu la r  meetings w i t h  h i s  co-workers t o  
discuss the progress, the  problems, and the t im ing  o f  the research p r o j e c t s  
i n  the th ree groups. Superv is ing  q u a l i t a t i v e  research requ i res  a l o t  o f  
s e n s i b i l i t y ,  and the face- to- face comnunication a b o l ~ t  one's odn exper iences 
w i t h  superv is ing  such p r o j e c t s  helps t o  focus on problems and "mistakes 
a t  work" which had been " f e l t "  somehow bu tno t  r e a l l y  grasped and forrtwlated, 
The c r u c i a l  p o i n t  i n  the work o f  the groups i s  the r e a l i z a t i o n  o f  
r e c i p r o c i t y :  Each student i s  expected t o  take p a r t  i n  the verba l  d i s c u s s i o ~  
o f  h i s  o r  he r  f e l l o w  s tudents '  ideas, data and memos. w h i l e  he o r  she can 
t r u s t  t h a t  the o thers  i n v e s t  time, energy. and c r e a t i v i t y  i n  p a r t i c i p a t i n g  
i n  the desc r i p t i on  o f  h i s  o r  her data and i n  the commenting on h i s  o r  her 
memos. We have experienced t h a t  i t  has many advantages when the research 
top ics  i n  one group w ide l y  d i f f e r  ( t h i s  has p a r t l y  t o  do w i t h  the f a c t  
t h a t  students o f t e n  f e e l  more f ree i n  the beginning when working on 
o thers '  data than working on t h e i r  own) and when s tudpnts  work together  
who a re  a t  d i f f e r e n t  stages i n  t h e i r  respect ive  work: i . C . .  mare exper ienced 
students can take p a r t  i n  exp la in ing  the sense o f  research steps w i th  
which they are a l ready f a m i l i a r ,  and i n  exp la in ing  them they get  a f i rmer  
sense o f  what they have been doing themselves; they can reassure thc 
others t h a t  c e r t a i n  t roub les .  doubts. and i nsecu l - i t i es  are q u i t e  normal 
and t h a t  they have gone through them, too; and less  experienced s:udents 
l ea rn  what i s  ahead o f  them when becoming f a m i l i a r  w i t h  the a n a l y t i c a l  
problems the others are  t a c k l i n g  already; i t  he lps  them to 'coo l  dswn" 
when they fee l  discouraged and t o  develop a more r e a l  i s t i c  ser;se o f  chasinfj 
ant1 t im ing.  
Usual ly when students s t a r t  t o  develop an i n t e r e s t  i n  doing t h e i r  own 
empir ical  p r o j e c t  w i t h i n  our  research workshop, they have a l ready become 
f a m i l i a r  w i t h  the s t y l e  of q u a l i t a t i v e  research by having p a r t i c i p a t e d  
i n  one o f  our seminars on spec ia l  research procedures. So they have a l ready 
become f a m i l i a r  w i t h  the nature o f q u a l i t a t i v e  data (e.g. , t ranscr ipt ions o f  nar-  
r a t i v e s  and o f  spec ia l  types o f  face- to- face i n t e r a c t i o n . f i e l d  notes e tc . ) .  
and they have already developed a sense o f  the a rc  o f  work o f  q u a l i t a t i v e  
research and what i t s  f i nd ings  and i n s i g h t s  cou ld  l ook  l i k e .  
I t  i s  important t h a t  they have b a s i c a l l y  made up t h e i r  mind whether o r  n o t  !: 
q u a l i t a t i v e  research would be s u i t a b l e  f o r  them before j o i n i n g  
the research workshop so t h a t  no one w i l l  be s e r i o u m s a p p o i n t e d  and 
wastes time. 
When a student contacts us because o f  the workshop and there  i s  s t i l l  
a place i n  one o f  the groups a v a i l a b l e  the f o l l o w i n g  a c t i v i t i e s  occur (1) :  
1. The student no t  on l y  states what he o r  she i s  i n te res ted  i n  bu t  i s  a l so  
asked t o  t e l l  about the h i s t o r y  o f  h i s  o r  her i n t e r e s t  i n  the p a r t i c u l a r  
problem. Thereby one can discover i f  the  way he o r  she formulates the  
problem r e a l l y  r e f l e c t s  h i s  o r  her o r i g i n a l  i n t e r e s t s  o r  d i s t o r t s  them 
(e.g., by adopt ing a r e s t r i c t i v e  and seemingly s c i e n t i f i c  vocabulary).  
I t  i s  a l so  essent ia l  t o  f i n d  ou t  i f  the student i s  s p e c i f i c a l l y  i n t e r e s t e d  
i n  soc ia l  phenomena which can be d e a l t  w i t h  i n  process analysis.  (These 
are questions o f  basic soc ia l  and b iograph ica l  processes t y p i c a l  f o r  the 
soc ia l  realm under study, e.g.,a s o c i a l  movement, b iograph ica l  processes 
re la ted  t o  a career l i n e ,  e t c .  The bas ic  process mechanisms which the r e -  
search process w i l l  r e s u l t  i n  t h e o r e t i c a l l y  are  a r r i v e d  a t  v i a  t h e o r e t i c a l  
sampling and constant con t ras t i ve  comparison; they  prove t o  be ub iqu i tous  
w i t h i n  the soc ia l  realm se lec ted f o r  research under spec i f i ed  cond i t ions . )  
Of course i t  cou ld  t u r n  ou t  t h a t  she o r  he i s  r e a l l y  more i n te res ted  i n  
questions o f  q u a n t i t a t i v e  d i s t r i b u t i o n  o f  s o c i a l  features w i t h i n  a w e l l  
defined soc ia l  universe;such a research quest ion  can on l y  be addressed v i a  
the standard questiomaire techniques o f  the  soc ia l  sciences; and then we 
w i l l  send the student t o  a more s u i t a b l e  supervisor.  (Admit tedly, there are  
many oppo r tun i t i es  t o  base a q u a n t i t a t i v e  d i s t r i b u t i o n  ana l ys i s  on a q u a l i -  
t a t i v e  f i r s t - h a n d  research p ro jec t ,  and, i n  the reverse, i t  sometimes 
proves usefu l  t o  study certain phenomena f i r s t  de l ineated q u a n t i t a t i v e l y  
as t h e o r e t i c a l l y  astonishing, odd o r  extremely vague, because they pre-  
suppose soc ia l  processes which are b a s i c a l l y  unknown, i n  a thoroughgoing 
q u a l i t a t i v e  approach. These combinations o f  q u a l i t a t i v e  and q u a n t i t a t i v e  
methods are  normal ly too time-consuming and compl icated f o r  our students,  and 
they are no t  very comnon even w i t h  mature s o c i a l  researchers. But there are  
some b e a u t i f u l  examples l i k e  Strauss e t  a l .  1964/1981, and h o p e f u l l y  some 
o f  our more permanent co-workers w i l l  work on these t r i angu la t i ons  o f  
q u a l i t a t i v e  and q u a n t i t a t i v e  methods i n  the f u tu re .  R igh t  now we s t i l l  
have t o  r e s t r i c t  ourselves i n  order t o  l e a r n  more about the  bas ic  process 
mechanism o f  pro fess iona l  work and r e l a t e d  b iograph ica l  processes. the 
b iograph ica l  processes o f  su f f e r i ng ,  working- through and a t t ack ing  soc ia l  
problems, as w e l l  as the c o l l e c t i v e  processes o f  soc ia l  movements and s o c i a l  
worlds. But by no means q u a l i t a t i v e  s o c i a l  research should only be seen 
as an a u x i l i a r y  research s tep i n t o  the  d i r e c t i o n  o f  "mature" q u a n t i t a t i v e  
m e  our sho r t  a r t i c l e  s t resses the p r a c t i c a l  aspects o f  working 
w i t h  students, we won't go i n t o d e t a i l s  about the sequence o f  research 
steps and the c h a r a c t e r i s t i c s  o f  the k i nd  o f  biography ana l ys i s  which 
we do and teach ( c f .  Schiitze 1983, 1984,pp. 108-115; Riemann 1987. 
chapter 2) .  A few remarks should s u f f i c e .  
research. There i s  no e p i s t e ~ l o g i c a l  l e g i t i m a t i o n  f o r  such an assessment, 
f o r  the research steps can be repeated by o thers  and ate open t o  quest ions 
o f  r e l i a b i l i t y  o f  the use o f  research procedures and t o  the quest ions o f  
theoretical and emp i r i ca l  v a l i d i t y  o f  ca tegor ies  
A f t e r  being informed about what i s  going on i n  the research workshop 
and what i s  expected from the  i n d i v i d u a l  members, the s tudent  i s  asked 
about h i s  o r  her  temporal cons idera t ions  (when does he o r  she expect t o  
f i n i s h  the s tudy?)  and how much time he o r  she has ava i l ab le .  Such 
quer ies are  necessary t o  prevent i l l u s i o n a r y  planning, disappointments.  and 
" t ime panic"  l a t e r  on. 
If the student s tays  i n t e r e s t e d  and i t  i s  obvious t h a t  h i s  o r  her s t i l l  
very vague research problems can f r u i t f u l l y  be d e a l t  w i t h  i n  the research 
workshop, he o r  she i s  be ing advised t o  c o l l e c t  r e l evan t  data on one case 
(e.g.. a n a r r a t i v e  i n te rv iew)  f o r  the purpose o f  d i r lensional  i z i n g  the 
research t o p i c  i n  f i r s t  a n a l y t i c a l  tet-ms. 
2. The p r e l i m i n a r y  fo rmula t ion  o f  the t op i c  w i l l  be the  f i r s t  r e s u l t  
acco~nplished w i t h i n  the group-meeting: a f t e r  the student- researcher has 
t o l d  about h i s  o r  her i n t e r e s t s  i n  the problem area, t he  o the r  p a r t i c i p a n t s  
comment on the  data,  and i n  cont inuous ly  i n t e r a c t i n g  w i t h  the data o f  
t h i s  one case and keeping the s tudent 's  i n t e r e s t s  i n  mind one j o i n t l y  
a r r i v e s  a t  f i r s t  no t ions  o f  elementary dimensions of  the  t op i c .  I t  i s  
important t h a t  the  student- researcher i s  a c t i v e l y  p a r t i c i p a t i n g ,  can s p e c i f y  
h i s  o r  her  i n t e r e s t s ,  i s  ab le  to  r a t i f y  the re io rmu la t i on  o f  h i s  o r  her  
topic,  and doesn ' t  f ee l  d r i ven  i n t o  a "wrong" d i r e c t i o n  which she/he i s  
n o t  r e a l l y  i n t e r e s t e d  i n .  On the bas is  o f  t h i s  f i r s t  fo rmula t ion  the s tudent  
i s  being advised as t o  her o r  h i s  procedures o f  c o l l e c t i n g  data (e.q.. 
how t o  conduct a n a r r a t i v e  i n te rv iew  which i s  s p e c i f i c a l l y  s u i t e d  t o  the 
topic,how t o  avo id  s p e c i f i c  t raps)  and as t o  t h e o r e t i c a l  samp1ing:what 
cases t o  se lec t  i n  a f i r s t  phase i n  the l i g h t  o f  f i r s t  no t i ons  about :heo- 
r e t i c a l  v a r i a t i o n .  
3. A f t e r  the s tudent  has done a couple o f  in terv iews,  he o r  she t e l l s  
the o ther  p a r t i c i p a n t s  about them: about the substance o f  the i n te rv iews  
and about formal fea tures  o f  the na r ra t i ves .  This i s  fo l lowed by a j o i n t  
comparison o f  the s i n g l e  cases i n  order  t o  reach a d e c i s ~ o n  about what 
i n te rv iew  should be se lec ted f i r s t  f o r  a t r a n s c r i p t i o n ,  s t r u c t u r a l  desc r i p -  
t i o n ,  and a n a l y t i c a l  abstract ion.The main c r i t e r i o n  f o r  the s e l e c t i o n  o f  
a caze i s  whether o r  n o t  t he  case represents the b iog raph i ca l  and s o c i a l  
processes one i s  main ly  l ook ing  f o r ,  whether o r  not  i t  appears t o  be 
i n  the center  o f  one's i n t e r e s t s .  And, o f  course, one a l s o  has t o  take 
i n t o  cons ide ra t i on  what k inds  o f  d i f f i c u l t i e s  one would encounter du r i ng  
the ana l ys i s  when choosing one t e x t  ins tead o f  another one - d i f f i c u l t i e s  
arising ou t  o f  compl icated formal features:  sequences o f  conspicuous 
vagueness, extended argumentations etc.. To study such data cou ld  become 
necessary du r i ng  l a t e r  phases o f  research and i t  co111d lead t o  impor tant  
i ns igh ts ,  b u t  i t  cou ld  prove t o  be q u i t e  f r u s t r a t i n g  and mis lead ing t o  
focus on them r i g h t  from the s t a r t .  
4. A f t e r  the s tudent  has f i n i s h e d  an exact t r a n s c r i p t i o n  o f  the f i r s t  
i n te rv iew  the t e x t  i s  d i s t r i b u t e d  among the p a r t i c i p a n t s  o f  h i s  o r  her  
working group who c a r e f u l l y  read i t  before gather ing  again. Dur ing t h i s  
meeting the group members f i r s t  take turns  t o  comment on the i n t e r v i e w  
i n  general and t o  cau t i ous l y  formulate f i r s t  abs t rac t i ons .  This i s  
sometimes fo l l owed  by sho r t  d iscussions i n  which f i r s t  p ropos i t i ons  a re  
backed up o r  pu t  i n  doubt by o ther  p a r t i c i p a n t s ,  b u t  u s u a l l y  t h i s  does n o t  
take a  l o t  o f  t ime since there i s  much more emphasis l a i d  on the ac tua l  and 
d e t a i l e d  work w i t h  the ma te r i a l .  This f i r s t  exchange o f  ideas i s  usefu l  
nevertheless,  so t ha t  f i r s t  abs t rac t ions  can be voiced and kept i n  mind 
(as s e n s i t i z i n g  not ions tha t  can t u r n  out t o  be f a l s e  o r  i r re1evant )wh ich  he lp  
members 11ot t o  drown i n  the microscopic d e t a i l s  of  a  t e x t  l a t e r  on. 
The ana l ys i s  o f  the f i r s t  case (as w e l l  as the  ana lys is  o f  the second i n t e r -  
view, c f .  (6)) i s  usua l l y  q u i t e  t ime consuming and l a s t s  a  couple o f  weeks 
depending on the s k i l l s  o f  the s tudent  and the time and pat ience he o r  
she has t o  w r i t e  down and r e w r i t e  the  descr ip t ions .  Spending so much time on 
case analyses i s  q u i t e  worthwhi le s ince the g e n e r a l i t i e s  t h a t  one i s  l ook ing  ! 
f o r  ( 1  i ke s t r u c t u r a l  processes i n  biographies : t r a j e c t o r i e s  o f  s u f f e r i n g ,  ; b iograph ica l  a c t i o n  schemes, c r e a t i v e  metamorphoses, phases o f  a  l i f e  cycle;  
o ther  k inds o f  soc ia l  processes l i k e  sequences o f  p ro fess iona l  s o c i a l i z a t i o n ;  j the impact of  h i s t o r i c a l  developments on b iograph ica l  experiences) can 
already be discovered and spe l l ed  o u t  i n  the c lose s c r u t i n y  o f  s i n g l e  
case mater ia ls .  I 
The p a r t i c i p a n t s '  work w i t h  the f i r s t  i n te rv iew  proceeds i n  the  f o l l o w i n g  
Illanner: 
- Ihe ~~le~~iber-S s h o r t l y  discuss the i n te rv iew  s i t u a t i o n  and t r y  t o  c r i  t i -  
c a l l y  connr~ent on the researcher 's i n te rv iew ing  and i t s  consequences 
f o r  the q u a l i t y  o f  the data. And they d i f f e r e n t i a t e  between t e x t  s o r t s  
(na r ra t i ve ,  argu~nentat ive.  and d e s c r i p t i v e  sequences) t h a t  can be found 
i n  var ious p a r t s  o f  the main n a r r a t i v e  and l a t e r  phases o f  the  i n t e r v i e w  
and share f i r s t  i ~~ lp ress ions  about t h e i r  representa t iona l  and comnunicative 
f u l ~ c  t  ions. 
- They c a r e f u l l y  proceed i n  d iscover ing  and marking the n a r r a t i v e  segments. 
sul~rasegc~lental par ts ,  and subuni t s  w i t h i n  segments, i .e., they compare 
t h e i r  assessments and reach an agreement about the boundaries of  the 
presenta t iona l  u ~ l i t s  o f  the t e x t  - u n i t s  t h a t  correspond t o  expe r i en t i a l  
u n i t s  i n  the un fo ld ing  l i f e  h i s t o r y .  Detec t ing  these u n i t s  cons i s t s  o f  
look ing f o r  formal i n d i c a t o r s  ( e s p e c i a l l y  the  o r d e r l y  p a t t e r n  i n  which 
segi~ients are  introduced, d e t a i l e d  and sumnarized) and tak ing  the sub- 
s t a n t i v e  content  of  the n a r r a t i v e  i n t o  account. 
- I n  c o l l a b o r a t i n g  on a  d e t a i l e d  s t r u c t u r a l  desc r i p t i on  of  the n a r r a t i v e  the 
p a r t i c i p a n t s  s t a r t  o f f  from the n a r r a t o r ' s  own categor ies  and pred ia tes  and 
make use o f  a  whole a r ray  of  formal fea tures  o f  the t e x t  ( l i k e  background 
const ruc t ions ,  argumentational vs. n a r r a t i v e  seqlrences, discrepancies.  i n t o -  
n a t i o n  contours e tc . ) .  S t r u c t u r a l l y  desc r i b i ng  the i n te rv iew  cons is ts  o f  
an at tempt t o  reconst ruc t  the  b iograph ica l  development o f  the n a r r a t o r  
as i t  had been experienced by him o r  her, i .e. .  t o  e x p l i c a t e  the s t r u c t u r a l  
processes o f  the l i f e  course, o t h e r  soc ia l  processes ( i n c l u d i n g  c o l  l e c -  
t i v e  t r a j e c t o r i e s  and macro- h is tor ica l  changes tha t  have t o  be taken i n t o  
account i f  one wants t o  understand the p a r t i c u l a r  l i f e  h i s t o r y ) ,  the impact 
o f  m i l i e u s  and soc ia l  worlds, and the development o f  s i g n i f i c a n t  r e l a t i o n -  
ships; and, o f  course, i t  has t o  be spe l l ed  out  dur ing  a  desc r i p t i on  
what k inds o f  theor ies  the n a r r a t o r  developed and which funct ions  
( o r i e n t a t i o n ,  explanat ion,  l e g i t i m a t i o n ,  concealment e t c . )  they serve. 
- While the whole n a r r a t i v e  i s  being o r a l l y  descr ibed i n  a  ser ies  o f  
group meetings i t  i s  the i n d i v i d u a l  student- researcher 's task t o  decide 
what he o r  she can make ou t  o f  the o ther  p a r t i c i p a n t s '  con t r i bu t i ons :  what 
he o r  she wants t o  d iscard  o r  e labora te .  The researcher i s  s o l e l y  
responsible f o r  h i s  o r  her own product. Acqu i r ing  d e s c r i p t i v e  w r i t i n g  
s k i l l s  and developing one's own s t y l e  o f  desc r i p t i on  u s u a l l y  takes 
q u i t e  some time. Students have t o  l ea rn  t ha t  a  s t r -uc tu ra l  d e s c r i p t i o n  
i s  ne i t he r  simple paraphrasing nor subsuming the t e x t  under p rev ious l y  
der ived categor ies,  bu t  a  f i r s t  abs t rac t i on  t ha t  s tays  f i r m l y  and v i s i b l y  
grounded i n  data. The t e x t  o f  a  d e s c r i p t i o n  should dsm,onstra!e h_ow ana- 
l y t i c a l  categor ies and pred ica tes  emerge and how in ferences are  being 
made. 
- A f t e r  the student has w r i t t e n  up the s t r u c t u r a l  d e s c r i p t i o n  o f  the 
f i r s t  i n te rv iew  which i s  the main part o f  the f i r s t  p o r t r a i t  chapter-, he 
o r  she develops a  memo which contains an a n a l y t i c a l  abs t cac t i on  o f  the 
f i r s t  case; sometimes the group discusses the memo so t h a t  the researcher 
gets some feedback f o r  r e v i s i n  i t . The a n a l y t i c a l  a b s t r a c t i o n  cons i s t s  
o f  a  sumary  e x p l i c a t i o n  o f  (ay the s t r u c t u r a l  processes o f  t h i s  p a r t i -  
c u l a r  biography and o f  the  i n t e r l i n k a g e  o f  b i og raph i ca l  processes and 
o ther  soc ia l  phenomena. (b )  the n a r r a t o r ' s  d i f f e r e n t  k inds  o f  au tob io-  
graph ica l  theor ies  and how they r e l a t e  t o  l i f e  h i s t o r i c a l  experiences, 
and ( c )  the  fea tures  t h a t  are case s p e c i f i c  and those t h a t  appear t o  be 
general. 
5. When the researcher has f in ished the f i r s t  case ana l ys i s ,  he o r  she g ives  
an o r a l  and comparative overview over the i n te rv iews  t h a t  have been c o l l e c -  
ted i n  the meanwhile which f i n a l l y  leads t o  the s e l e c t i o n  o f  a  second case 
t h a t  has t o  be analyz ed. This dec i s i on  i s  based on the  c r i t e r i o n o f -  
m x i m i z i n g  d i f f e rences  ( w i t h  regard t o  the  f i r s t  case) i n  order t o  span as 
much theo re t i ca l  v a r i a t i o n  as possible.  Usua l ly  s tudents  have t o  c o l l e c t  
about twelve n a r r a t i v e  i n te rv iews  du r i ng  t h e i r  p r o j e c t  i n  order t o  reach 
a  s t a t e  o f  s u f f i c i e n t  oppo r tun i t i es  t o  conduct c o n t r a s t i v e  cowparisons 
between var ious subuni ts o f  the i n te rv iews .  P r i n c i p a l l y  speakinq, as many 
in terv iews should be conducted as ca tegor ies  o f  the  t h e o r e t i c a l  models and t 
s igh ts  i n t o  t h e i r  r e l a t i o n s h i p s  could s t i l l  be added and f r u i t f u l l y  d i f f e r e n  
t i a t 2 d  ( t h e  research r u l e  o f  t h e o r e t i c a l  sa tu ra t i on -  c f .  Glaser and 
Strauss 1973, pp. 111-113). And tak ing  the q u i t e  s p e c i f i c  research quest ions i 
account, which are  formulated dur ing  the f i r s t  phase o f  any o f  our  research 
pro jec ts ,  the number o f  twelve i n te rv iews  w i l l  n9rmal ly  s u f f i c e .  B I J ~  some- 
times the dynamics o f  c o n t r a s t i v e  comparison and genera t ing  a  t h e o r e t i c a l  
m d e l  w i l l  p o i n t  t o  the  necess i ty  t o  conduct a d d i t i o n a l  i n te rv iews .  This 
won' t  always be poss ib le  depending on d i f f i c u l t i e s  o f  reaching a d d i t i o n a l  
informants w i t h  highly specific soc ia l  features (de f i ned  i n  theot e t  i c a l  
terms), o f  g e t t i n g  e n t r y  t o  them, o f  developing a  t r u s t  r e l a t i o n s h ~ p  and 
o f  reserv ing enough t ime and p r i vacy  f o r  doing an I n t e r v i e w  w i t h  them. 
I f  students encounter ser ious  obstac les  t o  reaching add1 t i o n a l  infornlar i ts.  
i t  can happen t h a t  we have t o  s k i p  these a d d i t i o n a l  r rsear  t h  steps, t a t l n g  
the time pressure o f  our students i n t o  account who have t o  d ~ l  ~ v r r  t h e i r  
theses w i t h i n  c e r t a i n  t ime l i m i t s  ( t h r e e  t o  f i v e  l lunths;  with son~r 
prepara t ion  time, most ly  a d d i t i o n a l  s i x  months). Gut t h ~ s  d e c ~ s i o n  not  t o  
go on w i t h  data c o l l e c t i o n  r s s u l t s  i n  holes o f  the t h e o r e t i c a l  model, 
wkicl i  have t o  be s ta ted  s p e c i f i c a l l y .  
6. The second case ana l ys i s  cons is ts  o f  the same phases l i k e  the f i r s t  one: 
d i  f fere, , t iat ion%ftext  so r t s ,  s t r u c t u r a l  desc r i p t i on ,  and a c a l y t i c a l  ab- 
s t rac t i on .  The student has t o  spend much time and pat ience again,  b t ~ t  
usua l l y  i t  does not  take as long as du r i ng  the f i r s t  case ana i ys i s  
since he o r  she has acqu i red more capac i t i es  i n  l ook ing  f o r  what i s  impor- 
t a n t ,  e x p l i c a t i n g  i t  and w r i t i n g  i t  down. He o r  she has accumulated 
more secu r i t y  and has developed a  more r e a l i s t i c  sense o f  t iming.Every 
student i s  developing h i s  o r  her own d i s t i n c t i v e  s t y l e ,  too,  and has 
i m p l i c i t  no t ions  o f  what cons t i t u tes  a  good and e s t h e t i c a l l y  s a t i s f y i n g  tex t  
o f  ana lys is .  I n  superv is ing  t h e i r  w r i t i n g  one has t o  be ca re fu l  no t  t o  
impose one's own e s t h e t i c a l  c r i t e r i a  on them. 
7 .  A f t e r  the colnl)letion o f  the second case ana l ys i s  the student researcher 
a t t e ~ ~ l y ~ t s  t o  draw the o u t l i n e  o f  a  c o n t r a s t i n  con1 a r i son  o f  the two cases. 
This i s  the s t a r t i n g  po in t  f o r  an z t e n s i v e  %scu!sion i n  the group i n  
which cont ras ts  are accentuated o r  elaborated, new ones suggested, 
h iearch ies  o f  cont ras ts  developed etc. .  Usua l ly  i t  becomes necessary t o  
o r d l l y  present new cases, t o  co l l abo ra te  on a  sho r t cu t  a n a l y t i c a l  abstrac-  
t i o n  o f  them and compare them s ince the t h e o r e t i c a l  v a r i a t i o n  w i t h i n  
the data cannot be t o t a l l y  exhausted by the  two o r  three cases t h a t  had been 
selected as "corner stones". The aim i s  t o  develop elenlentary a n a l y t i c a l  
categor ies and t o  discover bas ic  a l t e r n a t i v e s  o f  soc ia l  processes t h a t  a re  
basic fo r :  
8. generat ing a  t heo re t i ca l  model. The contours o f  a  t h e o r e t i c a l  model t h a t  
f i t s  the data emerge i n  the course o f  t he  j o i n t  con t ras t i ng  compatison. 
I t  i s  important t h a t  t h i s  f i r s t  sketch o f  a  t h e o r e t i c a l  model i s  b a s i c a l l y  
developed by the student researcher because he o r  she has the best  knowledge 
of  a l l  the data, and he/she has t o  i d e n t i f y  w i t h  the  research p r o j e c t  as 
h i s l h e r  own work product a f t e r  i t  has been f in ished.  This desideratum can be 
r e a l i z e d  by asking the student t o  d e l i v e r  a  f i r s t  sketchy t h e o r e t i c a l  memo 
on the base o f  which the group can proceed. The phase o f  genera t ing  t h e o r e t i -  
ca l  models impl ies  the p o t e n t i a l  t h a t  the  i n s t r u c t o r s  c o m i t  ser ious  pro-  
fess iona l  mistakes, because a t  the  end o f  the  researcheverybody tends t o  
be no t  p a t i e n t  enough t o  l e t  the s tudent  do h i s  o r  her  own steps o f  gene- 
r a t i n g  t heo re t i ca l  i ns igh ts  and ca tego r i es  which w i l l  be slow a t  the be- 
ginning. The i n s t r u c t o r s  normal ly have acqu i red the c a p a b i l i t y  t o  s t a r t  
very f a s t  se lec t i ve  coding and fo rmu la t i ng  t h e o r e t i c a l  ca tegor ies ,  because 
they have a  vas t  overview over such categor ies  generated i n  previous 
p ro jec t s .  But t h i s  impl ies  the p r o c l i v i t y  no t  t o  look  c l o s e l y  enough 
i n t o  the mater ia ls,  and then the t h e o r e t i c a l  model enforced on the student 
w i l l  be shallow and not s u f f i c i e n t l y  " t o  the po in t " .  I n  add i t i on ,  p ro-  
ceeding i n  such a  way expropriates t he  student from the core of h i s l h e r  
research study. 
While most o f  the work o f  b u i l d i n g  and subs tan t i a t i ng  a  t h e o r e t i c a l  
model i s  the s tudent 's  " s o l i t a r y "  j o b  a t  home, a l l  the essen t i a l  processes 
o f  theory const ruc t ion  are a l ready v i s i b l e  du r i ng  the meeting o f  the 
working group. The i n t e r a c t i o n a l  dynamics o f  such a  group i s  espec ia l l y  
he lp fu l  f o r  ac tua t i ng  the comnunication scheme o f  argumentation which i s  
basic f o r  theor iz ing :  There i s  an ongoing process of  conf ront ing  abs t rac t  
categor ies (which are  already the outcome o f  lengthy  case and comparative 
analyses) w i t h  new pieces o f  data, i.e., the categor ies a re  being empi r i -  
c a l l y  cont ro l led ,  d i f f e r e n t i a t e d ,  backed up o r  put  i n  doubt; new c a t ~ g o r i e s  
emerge, and the whole model i s  cons tan t l y  be ing respec i f i ed ,  i s  beconling 
dpnser and moving towards " t h e o r e t i c a l  sa tu ra t i on"  ( t o  use the tern! o f  
Glaser and Strauss again).  
9. The f i n a l  research step cons is ts  o f  c o n f r o n t i r w : o r i e s  and 
r e l a t i o n s  o f  the  t heo re t i ca l  model w i t h  f r esh  data. F i n a l l y  the  ca tegor ies  
o f  the model and t h e i r  r e l a t i o n s  t o  each o ther  have t o  be os tens ive ly  pre-  
sented and emp i r i ca l l y  warranted by r e l a t i n g  them t o  se lec t i ons  of  f resh 
emp i r i ca l  data ( o f  add i t i ona l  i n te rv iews )  which had no t  been used f o r  
w r i t i n g  up the p o r t r a i t  chapters. By re la  t i n g  the  categor ies  t o  f r esh  data 
they undergo a  second phase o f  s p e c i f i c a t i o n ,  d i f f e r e n t i a t i o n .  and sometimes 
even rev i s i on .  This research step i s  important i n  order t g  insure  the capa- 
c i t y  o f  the t heo re t i ca l  ca tegor ies ,  r e l a t i o n s ,  and t h e o r e t i c a l  models b u i l t  
ou t  o f  them t o  be t ransferab le  to ,  and workable on, new occurences and s o r t s  
o f  s i n g l e  cases and empi r ica l  mater ia ls .  I.e., i t  c l a r i f i e s  t h e i r  g e n e r a l i t y  
and a n a l y t i c a l  power. 
When one compares the s tud ies  which have been conlpleted w i t h i n  our 
research workshop one can see tha t  q u i t e  o f t en  c e r t a i n  k inds  o f  t h e o r e t i c a l  
models have been used ( p a r t l y  i n  combination w i t h  o the r  ones). 
The theo re t i ca l  models a r e  organized around some bas ic  t heo re t i ca l  
b u i l d i n g  blocks which a re  t o  a  c e r t a i n  ex ten t  r e l a t e d  t o  the Chicago 
t r a d i t i o n  of  sociology (and Symbolic I n t e r a c t i o n i s s ) .  which dea l t  w i t h  socia 
and b iograph ica l  processes thoroughly.  But we have t o  s t ress .  tha t  hy l ook ing  
i n t o  the t e x t  ma te r i a l s  these theo re t i ca l  b u i l d i n g  b locks  can be found 
again and again, because they formulate bas ic  s t r u c t u r a l  processes o f  s o c i a l  
r e a l i t y .  The t h e o r e t i c a l  b u i l d i n g  b locks  are: 
- Career models 
The cen t ra l  idea i s  t h a t  there  are  homogeneous o r  c o n f l i c t i n g ,  c l e a r l y  
def ined o r  very vague i n s t i t u t i o n a l  expecta t ion  pa t te rns  f o r  the biography 
incumbent t o  move from one soc ia l  and b iograph ica l  s t a t e  t o  another. The 
quest ion i s ,  how the biography incumbent deals w i t h  these i n s t i t u t i o n a l  
expectat ions (e.g., redef ines  them, enacts them ca re fu l  l y ,  e t c . ) ,  how she/ 
he w i l l  be able t o  organize the var ious  steps o f  f u l f i l l i n g  the expecta t ions  
how the p e r t i n e n t  organ iza t ions  o f  soc ie t y  w i l l  t r y  t o  c o n t r o l  the movements 
o f  the biography incumbent according t o  c e r t a i n  avenues o f  the  expecta t ion  
pat terns ,  and how t h i s  w i l l  have a  deeper o r  less  impor tant  impact on her /  
h i s  biography. One o f  these career processes i s  f o l l o w i n  up the vaguP 
o r  conspicuous career l i n e s  o f  a  professorial occupat ion !e.g. Hermanns 1981 
on the careers and p r o f e s s i o ~ l  i d e n t i f i c a t i o n  o f  eng ineers) .  another one 
i s  the s o c i a l i z a t i o n  i n t o  a  pro fess ion (e.g. Ring 1983 on the occupat ional  
s o c i a l i z a t i o n  and educat ion o f  novice teachers; o r  Heidemann 1986 on the 
b iograph ica l  background and soc ia l  i z a t i o n  o f  Ca tho l i c  p r i es t s ! .  
- Models on s t r u c t u r a l  processes o f  the l i f e  c o u ~ s z  
Here :he focus i s  on the dynamics o f  b iograph ica l  processes themselves 
which ga in  c e n t r a l  importance w i t h i n  the l i f e  course o f  the informant und 
s t r u c t u r e  he r /h i s  a c t i v i t i e s  towards f e l l o w  i n t e r a c t a n t s  and towards he r - /  
h in isel f .  One example i s  the emot ional ly '  i n tens i ve  l i f e  phase o f  the joung 
mother focussed on her new born c h i l d  ~ n d  the c h i l d ' s  biological and psycho- 
soc ia l  developnlent, which a l s o  in ip l ies  steps o f  ma tu ra t i on  o f  the young 
mother h e r s e l f  ( c f .  Schmid/Semnler 1983). Another example i s  the dynamics 
o f  s u f f e r i n g  and l o s i n g  c o n t r o l  over the o rgan i za t i on  o f  everyday l l f e  and 
- a t  l e a s t  in-between - regard ing onesel f  ( c f .  Riemann 1987 on p s y c h i a t r i c  
pat ien ts ,  Maurenbrecher 1955 on Turk ish  "guest workers", Jurgens 1985 on 
women i n  l i f e  s i t u a t i o n s  o f  extreme poverty and despa i r  ) .  The f i r s t  p ro-  
cess can be d e a l t  w i t h  by the category o f  metamorphosis, e.g. ga in ing new 
capac i t i es  and having t o  i n t e g r a t e  then1 i n t o  one's own i d e n t i t y  developn~.nt, 
the second one by the category  o f  t r a j e c t o r y  ( c f .  Strauss/Glaser 1970: being 
t o t a l l y  cont ro l led  by the overwhelmingly powerful cond i t i ons  o f  the occurences 
o f  dec is ive  "outer"  andfor " inner"  events which fo rce the biography incum- 
bent j u s t  t o  react .  ) 
- i l e l a t i ona l  models on the a t t i t u d e s  o f  the biography incumbent towards 
her o r  h i s  l i f e  course 
The cen t ra l  idea i s  t h a t  i n  spec i f i ed  l i f e  s i t u a t i o n s  t h a t  are const ra ined 
by powerful soc ia l  s t r u c t u r e s  the bioyraphy incumbent develops a  systemat ic 
r e l a t i o n s h i p  towards her o r  h i s  biography which organizes the re t rospec-  
t i v e  sedimentat ion o f  her  o r  h i s  l i f e  experiences and con t ro l s  the ou t -  
look a t  he r /h i s  own b iog raph i ca l  fu ture .  These systemat ic b iograph ica l  
a t t i t u d e s  ga in  a  p a r t i a l  autononly over concrete events occur ing i n  the 
course o f  everyday a f f a i r s  o f  the subjects;  t h i s  sometimes leads t o  the 
i gno r i ng  o r  " fad ing  ou t  o f  awareness" o f  b iograph ica l  experiences 
which could serve as counter-evidence aga ins t  the b iograph ica l  a t t i t u d e .  
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Systematic a t t i t u d e s  towards one's own l i f e  which pu t  the  biography incumbent 
i n t o  a  systemat ic t r a p  which shejhe cannot escape w i thou t  systemat ic und de- 
c i s i v e  assistance o f  s i g n i f i c a n t  o thers  proved t o  be e s p e c i a l l y  i n t e r e s t i n g  
i n  our research work up t o  now. E.g.,there i s  a  study of how c e r t a i n  types 
o f  o l d  people ( w i t h  s p e c i f i e d  soc ia l  and b iograph ica l  f ea tu res )  " o u t l i v e "  
t h e i r  own biographies due t o  t h e i r  former l i f e  course as we l l  as due t o  
t h e i r  present l i f e  cond i t ions  (Schwalm 1983),and the re  are  two s tud ies  
on systemat ic occupat ional  t r aps  i n  soc ia l  work, which entangle and absorb 
t h e  biographies of c e r t a i n  types o f  p ro fess iona l s  (def ined by l i f e  course 
features and features o f  work s i tuat ions - c f .  K ra i ke r fSch l i ch t i ng  1983; 
Hiilleniitter-Zimnermann 1983). 
- Models on the deve lopmnt  and changes o f  s o c i a l  worlds, s o c i a l  mi l ieus ,  
and s o c i a l  movements 
Those theo re t i ca l  b u i l d i n g  b locks  f i t  when " s e n s i t i z i n g  top ics" ,  shared 
soc ia l  problems and mutua l ly  known " kernel  a c t i v i t i e s "  are  focussed and 
enacted by spec i f ied  categor ies o f  ac to rs  who l i v e  i n  soc ia l  networks 
open t o  acce lera ted soc iocu l t u ra l  change (e.g. a r t ) ,  who s u f f e r  under 
soc ia l  cond i t ions  f i n a l l y  understood as changeable by c o l l e c t i v e  endeavors 
and/or who are thrown i n t o  an outs ider  p o s i t i o n  towards s o c i e t y  and have 
t o  develop t h e i r  own tex tu re  o f  soc ia l  r e l a t i onsh ips .  Under a l l  these l i v i n g  
cond i t ions  soc ia l  forms o f  mutual o r i e n t a t i o n  w i l l  develop, which a re  orga- 
n ized around cen t ra l  top ics ,  issues and a c t i v i t i e s .  The focus of  i n -  
q u i r y  can be on the  development and change o f  t he  cen t ra l  o rgan iza t ions  and 
i n s t i t u t i o n s  of s o c i a l  mi l ieus ,  s o c i a l  worlds, and jor  c o l l e c t i v e  movements; 
on the r e l a t e d  developments and changes o f  the  l i v i n g  and working arrangements 
of ac tors  and t h e i r  networks o f  comnunication, o r  on the impact of t he  un- 
fo ld ing  and change o f  the soc ia l  and o r i e n t a t i o n a l  frames o f  s o c i a l  worlds. 
soc ia l  m i l i e u s  and/or soc ia l  movements on the l i f e  course and b iog raph i ca l  
i d e n t i t i e s  of t h e i r  p ro tagon is ts  and jor  f o l l owers .  Studies have been done, e.g. 
on the West Gem yarth center movement (Wagner 1982), on the change of t he  
soc ia l  m i l i e u  of the inner  c i t y l o l d  town o f  Kassel dur ing  the  l a s t  one hundred 
years (Straus 1984). on t he  l i f e  o f  women w i t h  c h i l d r e n  who choose n o t  t o  
l i v e  i n  smal l  f am i l i es  bu t  i n  "Wohngemeinschaften" (var ious  people shar ing  
an apartment o r  a  house, who - a t  l e a s t  p a r t l y  - are  not  marr ied  and who - 
a t  l e a s t  p a r t l y  - are  not  r e l a t e d  t o  each other)  (D re i f i i r s t  1986) o r  on the 
changes of tk social w l d  of German drug add i c t s  i n  Amsterdam and on the  im- 
pact  of  these changes on the everyday l i f e  and biographies of the p a r t i c i -  
pants i n  t h i s  wor ld  (Helmboldt 1987). 
The var ious  theore t ica l ,  b u i l d i n g  b locks  a l l uded  t o  have t o  be 
di f ferent iated from the formal a r c h i t e c t u r a l  p r i n c i p l e s  by which the theore-  
t i c a l  ~ d e l s  are  constructed. One very  c o n o n  und very o l d  a r c h i t e c t u r a l  
p r i n c i p l e  i s  t h a t  o f  the  na tu ra l  h i s t o r y  ( c f .  Turner i n  Park 1969: X X I I  f . ) .  
Wi th in  the fm work o f  the  na tu ra l  h i s t o r y  perspect ive  the  researcher 
attempts t o  o u t l i n e  the ' ' logical ' '  o r  " na tu ra l "  concatenat ion o f  types of 
events o f  the  s o c i a l  process under study. E.g., shelhe d i f f e r e n t i a t e s  bet-  
ween var ious  sequen t i a l l y  ordered stages as w e l l  as between var ious  a l t e r -  
na t i ve  l i n e s  o f  the un fo ld ing  o f  the  s o c i a l  process. Each previous phase 
of  the un fo ld ing  o f  the soc ia l  process must be seen as c o n d i t i o n a l l y  re levan t  
( l )  t o  i t s  f o l l ow ing  phase. The exp lanatory  power o f  the na tu ra l  h i s t o r y  
p r i n c i p l e  depends on the r e l a t i o n a l  i m p l i c a t i o n s  o f  the  general  shapes o f  
1I)tention we use the  term of Harvey Sacks (1967/72, l e c t .  6) .  who f o -  
cussed on the sequent ia l  order o f  ongoing conversat ional  i n t e r a c t i o n .  
The perspect ive  o f  searching f o r  c o n d i t i o n a l  relevances can be t rans fe r red  
t o  a l l  s o r t s  o f  soc ia l  processes. 
a1 t e r n a t i v e  l i n e s  o f  un fo ld ing  o f  soc ia l  processses and t h e i r  " sequent ia l"  
and " con t ras t i ve"  orders as w e l l  as on the  cond i t i ona l  r e l a t i o n s h i p s  t o  be 
spec i f i ed  between previous and ensuing s ta tes  o f  the s o c i a l  processes 
under scru t iny .  - Of course, t he  na tu ra l  h i s t o r y  cons t ruc t i on  p r i n c i p l e  
doesn' t  f it every type o f  t h e o r e t i c a l  problem i n  soc io log i ca \  process 
ana lys is .  E.g.. t he  e x p l i c a t i o n  o f  the  above mentioned t h e o r e t i c a l  
b u i l d i n g  b lock  of  systemat ic r e l a t i o n a l  a t t i t u d e s  towards one's own 
biography cannot be accomplished by the  a r c h i t e c t u r a l  imp1 i c a t i o n s  o f  t he  
n a t u r a l  h i s t o r y  cons t ruc t i on  p r i n c i p l e .  For t h e o r e t i c a l  i n t e r e s t s  on 
r e l a t i o n a l  soc ia l  phenomena the  t h e o r e t i c a l  p o t e n t i a l  o f  chains and webs o f  
r e l a t i o n s  between var ious i d e n t i t y  states,  s o c i a l  un i ts ,  s o c i a l  frames, and 
phases o f  soc ia l  processes must be exhausted. Most o f  the  a r c h i t e c t u r a l  
features how t o  const ruc t  t h e o r e t i c a l  models s t i l l  have t o  be S y s t e ~ t i Z e d  
and r e f l e c t e d  on. 
A t  the end o f  our overview i t  should be s t ressed t h a t  i t  proved t o  be 
very  rewarding t o  use q u i t e  d i f f e r e n t  s o r t s  o f  emp i r i ca l  m a t e r i a l s  ( l i k e  
t r a n s c r i p t s  o f  ac tua l  comnunications, n a r r a t i v e  in terv iews,  w r i t t e n  auto-  
biographies,  se r i es  o f  l e t t e r s  e tc . )  and research procedures ( l i k e  i n t e r -  
ac t ion /d iscourse analysis,  sequent ia l  t e x t  ana l ys i s  o f  n a r r a t i v e  i n t e r -  
views, open coding o f  ethnographic f i e l d  notes, componential ana l ys i s  
o f  soc ia l  frames, etc.) du r i ng  the research proceedings i n  our  t h ree  work 
groups. (Th is  i s  t he  d i d a c t i c  - and a t  the  same t ime - ep is temolog ica l  
p r i n c i p l e  o f  t h e  d i v e r s i t y  o f  pr imary data c o l l e c t e d  and methods o f  ana l ys i s  
employed.) By such a  con f ron ta t i on  w i t h  var ious  s o r t s  o f  data and research 
procedures, t he  students a r r i v e d  a t  the  p r i n c i p a l  stance t h a t  the  c o l l e c t i o n  
o f  ma te r i a l s  and the  use of  methods f o r  ana l ys l s  depends on the na tu re  
o f  soc ia l  phenomena t o  be studied. The students understood the  idea, t h a t  
i t  should be genera l ly  poss ib le  t o  use any type o f  o r imary  t e x t  m a t e r i a l  and 
harness any type o f  sequen t i a l i z i ng  and/or con t ras t i ng  research procedure 
f o r  t h e i r  met iculous ana l ys i s  i f  they f i t  the soc ia l  phenomena which should 
be studied. The students rea l i zed ,  t h a t  t he  ana l ys i s  should be p a i n s t a k i n g l y  
based on the render ing  p r a c t i c e s  of  the  informants and f e l l o w  i n te rac tan ts .  
What took shape dur ing  the numerous sessions o f  our research workshop i s  
the  understanding t h a t  the  under ly ing  epistemology of our  q u a l i t a t i v e  r e -  
search p r a c t i c e  i s  identical f o r  each o f  the  t h e o r e t i c a l  quest ions asked, 
emp i r i ca l  m a t e r i a l s  used and research methods harnessed. I t  i s  an abduct ive  
l o g i c  o f  d iscovery which b a s i c a l l y  proceeds on the  base of the  gu id ing  p r i n -  
c i p l e  t o  " react  t o "  dnd "work on" the  render ing  p r a c t i c e s  o f  t he  i n t e r a c t a n  
and informants t o  be studied. The i r  c lose s c r u t i n y  enables the researcher 
t o  e x t r a c t  the  general fea tures  imp l i ed  w i t h i n  the  " s i n g l e  case" t e x t  
ma te r i a l s  o f f e r e d  and produced by informants and fe l l ow  i n te rac tan ts .  The 
e x t r a c t i o n  o f  general fea tures  of  s o c i a l  processes, s o c i a l  frames and s o c i a l  
u n i t s  i s  accomplished through two c e n t r a l  types of  a n a l y t i c a l  procedures: 
the  procedures o f  f o l l ow  up the  render ing  p rac t i ces  of  the  ac to rs  and i n -  
formants sequen t i a l l y  and t o  cont inuous ly  embed them ~ i t h i n  t he  con tex t s  
o f  p e r t i n e n t  s o c i a l  processes revea led a t  the same t ime, on the  one hand. 
and t o  c o n t r a s t i v e l y  compare the features  o f  soc ia l  processes and s o c i a l  
frames on the o the r  hand. 
The students r e a l i z e d  du r i ng  the course of  t h e i r  i n tens i ve  research 
co l l abo ra t i on  t h a t  var ious  s o r t s  of  data and methods o f  ana l ys i s  can con- 
t r i b u t e  t o  the  several  t h e o r e t i c a l  b u i l d i n g  b locks  a l l u d e d  to .  E.g., 
Bonke's (1982) ana lys is  o f  three se r i es  o f  l e t t e r s  o f  t he  " Po l i sh  Peasant" 
(Thomas and Znaniecki 1927J1959)starts as an i n t e r a c t i o n  ana l ys i s  o f  
the react ions  o f  the p a r t i e s  of l e t t e r  w r i t e r s  i n  Poland and Chicago 
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t o  each other.  But soon dur ing  the research process i t  became c l e a r  t h a t  
the s t r u c t u r e  o f  i n t e r a c t i o n  between the l e t t e r  w r i t e r s  i n  Poland and Chi- 
cago amounts t o  d i s t o r t i o n s  o r  conf i rmat ions  o f  s o c i a l  r e l a t i o n s h i p s  of  
the l e t t e r  senders and rece ivers ,  and t h i s  imnedia te ly  l e d  t o  t he  ana l ys i s  
o f  the b iograph ica l  pncesses involved: t r a j e c t o r i e s  o f  s u f f e r i n g  of d i s -  
o r i en ted  and c u l t u r a l l y  depr ived imnigrants  o r  metamorphoses o f  i d e n t i t y ,  
i.e.. ga in ing new oppo r tun i t i es  to develop persona l ly  and soc ia l l y .  Dur ing 
the course of research w i t h  d i f f e r e n t  s o r t s  o f  emp i r i ca l  da ta  and var ious  
research procedures i t  became c l e a r  t o  the  students t h a t  every t h e o r e t i c a l  
model o f  some complex i ty  w i l l  employ several o f  t he  bas ic  t h e o r e t i c a l  b u i l -  
d ing blocks mentioned above ( o r  others),  several  o f  t he  procedural  s t r a t e-  
g ies  o f  ana l ys i s  and several  o f  the  under ly ing  a r c h i t e c t u r a l  p r i n c i p l e s  
o f  theory const ruc t ion .  ( I n  add i t ion ,  t he  procedural  s t ra teg ies  d n d  a r c h i  - 
t e c t u r a l  p r i n c i p l e s  a re  t r ans fe rab le  t o  o the r  s o r t s  of emp i r i ca l  data 
and areas o f  substant ive  s o c i a l  phenomena n o t  t ack led  before, and they 
are t r a n s l a t a b l e  i n t o  each other.) 
We hope t h a t  we cou ld  g i ve  an impression o f  some o f  the  d i d a c t i c , i n t e r -  
ac t i ve  and ep is temolog ica l  fea tures  o f  our  research workshop and t h e i r  
systematic r e l a t i o n s h i p s  w i t h  each other,  which are  p i v o t a l  f o r  our 
educat ional  and s c i e n t i f i c  co l l abo ra t i on  w i t h  our  students.We j u s t  t h i n k  
i t  i s  a good idea t o  g i ve  some room and spend some time t o  comnunicate 
about the  ac tua l  research p rac t i ces  and p rac t i ces  o f  o rgan iz ing  the  t r a i -  
n ing  i n  one's own "home t e r r i t o r y " .  - 
Besides the o b l i g a t o r y  p u b l i c a t i o n  o f  d i sse r ta t i ons  we a re  planning t o  
pub l i sh  some o f  the  diploma s tud ies  which we t h i n k  are  wor th  t o  be no t i ced  
by a l a r g e r  audience o f  soc ia l  s c i e n t i s t s  and p r a c t i t i o n e r s  (1).  We w i l l  
s t a r t  w i t h  Heidemann's (1986) study on becoming a Catho l ic  p r i e s t .  - 
I n  order t o  keep i t  " low p r o f i l e "  and f i n a n c i a l l y  a f fo rdab le ,  we w i l l  
organize the publ icat ion ourselves w i t h  the  ass is tence o f  the  l i b r a r y  
of Kassel U n i v e r s i t y  (GhK-Gesamthochschulbibl i o thek ) .  
- U n t i l  now about t h i r t y  diploma theses and three d i sse r ta t i ons  have 
been produced. Most of  them a r e  w i t h i n  t h e  f i e l d  of biography ana lys is ,  
some i n  the  f i e l d s  o f  i n t e r a c t i o n  ana l ys i s  and ana lys is  of soc ia l  
worlds. 
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